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The Kamehameha Early Education frogrém (KE‘
) , o

‘development program of The Kamghameha Schools/Bernicé P. Bighop Estate.

The mission of KEEP is tﬂe development, demongtration;'and dissemination

of methods for impréving the education'of'Hawaiiah a;d Part-Hawaiian

i chiidreh. .These aqtivities are condﬁcéed at the Ké Na'i Poho Reseafch

! [
- and' Demonstration School, and ia public classrooms. in cooperation:-with

theiState Department qf Education; KEEP projects and@activitieé involve
many aspects of the -educational process,‘iqcIuding te;cher traiging,
cdrricqlum develbpﬁ;nt, aﬁd child motivétion, language, ahd cdgnition.

" More detailed descriptions of KEEP's histqry and operations are p;esented'

—t *

in Technical Reports #1~4. T o _ z .

i AN

" Abstract .
‘This report summarizes the operational features of the fnitial

[

phases of the Kamehameha Early Education -Project.
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. - Technical Report #4

Operatiohal‘Features pf:the Kamehameha Early Education Projectl

3 .
il

’( ' Ronald Gallimore - ' ‘Roland‘é. Tharp Gisela E. Speidel

- - ~ In Technical Report #3, we sketched the QZREral structure and

-

functional features of KEEP as it was ofiginally conceived. In this

‘report, we will deal with operational principles which we used during
M s ~n
the first two years of KEEP.

©

-From the 6utsét,gthe briority goal was to establish the'Demonstra- )
tion School. Until wé'had a base of operations, a mechanism for devel-

oping and researching'ideas, and a fund of evaluated findings, no effort
: : ‘ i

was made to-begin consultation activities. In any event, surveying the

public schools to find suitable and receptive communities required 15

months, a'portioﬁ of which was spent igﬂcareful negotiation with public -

school officials and community residents.

»
1

- T B
' ) v | , .
Beginning a new school fpom scratch is no easy job. The KEEP

" Demonstration Schoolfwas ?founded"‘before it had facilities, /studentt,
J ’ .

«teachers, administféﬁors, a curriculum, and all of the other components,

. \ : : .
human and otherwise, ‘that are required in any school, however different.

&

A ﬁajor goal of our first two years has been.to'assemble'and organize

these components. A basic concept of KEEP was to make the entire
operation research-oriented, concerned with collecting data, testing

¢ . ’ _
ideas, evaluating techniques, etc. To be certain that this orientation

S
.o

1Preparation of this report was partially supported By the Sociobehav-
ioral Research Group, MRRC, UCLA.
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was not diluted by the pressures of day-to-day opefational problems,

.

: qf? individual responsible for day-to-day matters in this school had to
be conversant With, and committed to, the principles of controlled re-

‘search and systematic evaluation. When th e is a conflict between re~

-+ search activities and program procedures, the decision-maker may not
appreciate the implications of some actions for a specific research en—

. . hd ' 4
terprise. It has been .our experience that decisions which may preclude

[N

or adversely affect research activities are more likély a result of the

numerous and conflicting‘pressures brought to bear on an adﬁinistrator,

/vEV

ratherwchﬁg hostillty or 1ndi§ference to research. Inde;d, the pfbblems
usually involve such matters as scheduling and administrative conveni-

f ence, rather than value disagreements.

-

In practice, the KEEP operation has not separated research and
educational activities, Reséarch‘is used to evaluate options that might
be adopted either at the Demonstration School or in the Consultation Pro-

gram. The Demonstratfon School teachers have been trained to do research

.

and encouraged to carry on projects; at KEEP, most "experimenters" .

“

are also teachers.
4 . .
.

KEEP: A Fact Finding Mechanism, Not a Sales Program

From the beginning, visiting colleagues asked to.see our "pro-

gram'. We eventually understood that they expected us to have a model,

’

a curriculum,; a set of materials: something radical,'or at least-novel.

We were eypected to .proselitize, as well. It is true that most Demon-

stratigfh 9chools and "experimental programs" have something to sell; in-

Oost were organized to develop and evaluate some pre-selected cur-

Aum. It is also the case that successful prbgrams (and sometimes not

e to ’ : i
e
\
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“go successful efforts) are usually advocated with enthusiasm by the per-

-

sonnel involved.

Visitors at KEEP were suprised to see that our classrooms
‘did not appear very different from any public DOE classroom, When col~-

-ieagues.learn that the similarities were deliberately planned, they 'are
\ e _ }

incredulous. There is no shortage of imaginative néw'prdgrams in Hawaid.

Itﬁwas our intention‘to create a program that fills ‘another need; only

KEEP has ‘the resourtes to expend on careful and continuous research and

evaluation. In education, lack of imagination is not really a problem;
: s ¥

(\“ the ' problem is the lack of facts. | o |
A . . | ‘ \
: . . : Ul ! i Ai ' ]
. The public school system of Hawaii has, over the past decade, in-
vested considerable resources innew programming. Hawaiian educators are
4 W . ‘ . /
accepting of innovati?ns and willing to try new approaqhés. ‘But thereé ig

a need for sustained résearch and evaluation of the gpecific effects of .

w

-~

progrémming,'new oy traditional. KEEP was conceived to solve this -)/
proﬁiem. * What are the effects.of various curriculum comp;nents? ‘Does
"éidgin“ or Hawaiian Islands Creole interfere with learning to°read Stan-
dard English? Are Isgand‘children reténded in 1aﬁguage developmenﬁ?

What kind df classroom organization works best in culturally hetérogene—.

ous ciqssfoom;.oi with Hawaiian-American children? Do some motivation

]

systems work b;%ter thap others for Hawaiian-Americans, or for other
3 ¢ )

v

.cdlture groups? What skills do teachers need to Wéfk effectively in het-
erogeneous situations? These and other questions are the target of

KEEP. S

0

“To attack these prbb%ems requires an organization quite different

. from those usually associated in education with the terms "demonstration
» A‘ .

»

£ - -
L4 N .
\ . . '

\)‘ ‘ ’ ‘ . ) '6 . . .'v»'
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.bin the public schools of Hawaii 1nto the 1nit1al planning of the
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. school", "experimental classroom", and the like. - KEEP was devel-

oped to do continuous research and evaluation,'working on new problems

as old investigations are completed. We do not 1ntend to develop any

single, generalized educational package The KEEP staff has to accept

that they w1ll never solve "the" problems——rather than they will be—'
I

come, hopefully, more effective problem-solvers and more effective re-

searchers. As new problems .are defined and new program ideas emerge

~

-from the State Department of Education, from the universities and col-

leges, from the Hawaii Curriculum Center, and from other sources, in-

cluding KEEP itself, KEEP will maintain an agenda. -

. ..
T >

The Demonstration School is an image of a public sghool

1

because it is in the public schools that the problems occur and must

be solved. If KEEP had devised a radical program, the crucial «.b

.

research and evaluatio could not have been accomplished because the

research Tesults would have reflected a very spec1al‘situation, not

v

the educational realitjes faced by Hawaiian—American students. Thus,

~every effort was made to incorporate all the bbst that we could find

“

Demonstration School. ' KEEP staff v1$fted approx1mately 30 public

schools and. over 100 classrooms. Observations of classroom operations'

R

and collections of materials were used as the fundamental guide for

development of the Kéﬁﬁ‘currlculum. Consultations with public school

\ L

. personnel were obtained at every phase, from building plané to reading

~program. In fact the actual cost per‘square foot of KEEP is-SOme—

‘ | C
what less than the average cost to the State for a school in Honolulu;

the teacher-pupil ratio at KEEP (1n the clasﬁroom at any given time)

is identical to the public schools, the health and safety rules

are the same; s;c; Thus, in the end, we héped to have a "real" ~

i 7 .
Sl\ 4 . -
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public school ofganized to do intensive and continuous resea:ch--a pub-

11C28Ch06110p8fét3d'by behavioral scientists.

r'd

The predé@img research in Leeward Oahu (Technical Report #2) had
¢ suggested that.sf@nificant improvements in student adjustment and per-

' formance could be obtained within existing public écﬁqol'mddels. These

-
)

preliminary results ihdicated that problem éituations could be improved

-

1

by increasing teacher skifls, rather thq& doing drastic surgery on pro-

" grams and, materials. But, if the conventional S¢h9°1115 operated by the

!

‘ best - teachers, under ideal conditiops, will this effectiyeiy educate

) o ‘-:_ & Ve
“  young Hawaiian-Americans? To what/extent are specific curricular and-

program elements necessary? These are the research ﬁuespions that have
. ' . ’ s /
guided our operations. ' o , . '

-The First Year

.

The Detonstration School enrolled one-class of kindergarten—-aged

children each year. At the end of the third grade at KE-§?,' the children -

are to returh to regular DOE schools. .
. ’ ' - - ’
p

" The first year'saw.KEEP operéting in temporary quarters=——in the

Nog
%

8

‘lounges of old dormatories of the Kaﬁéhameha Kapalama campus. One class;
, : _ ;

e

of 28 childfen was recruited. v;‘ . ,

;.
The principal inQes;igators (Tharp and Gallimore) recruited an; .
ébiezaﬁa yariéd staff of Educglors (Céchola, aﬁ;hropolégists (Boggs and
Mays), teachers-(Grénger; Aﬁ, Suecka, énd Chun), sodiolinguist (D;y),
and a project coordinator psychologist (Spéidel), as well as graduate

students from the University of Hawaii and UCLA. . ' ! »

T .
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training are presented in Tecﬂntqgl Report*#7. An analysis of our stud-

4=6

Training and coordination of this staff became a primary focus.

During succeeding years, the staff has grown in_prop%rtion to the annual
v"

additional class of students, . . . .
\ N -
'

. . .
- During the first year, a major accomplishment was the comstruction

‘of. the permanent KEEP site in upper Kalihi. : \

\ . —
The First Yean's Research e '

(. .. . o A ' : :
Thus, éﬁz\Iﬁleal KEEP Demonstration School program was based on
. - . = »,' R
the best the‘public schools had to offer. To this we added one signifi-

. \
cant departure, which was our first major research. We organized an in-
- L R : . ”, J
service training program for KEEp teachers, focusing on the skills of

s

classroom 4esearch procedures énd practice, brinqiples of bebévidr, and

classroom observation and-management. We expected to find that éignifi- ~

. [) . . i ’
cant gaininn student motivafion, adjustment, and achievement could be ob-*

tained by operating a standard "good" public school classrodm, with tea-

-chers who wére provided speéial training. _This training--in~observationr

lysis, and classroom research--would serve 6ovSensitiée\Fhe
: _ ‘ ‘ ; 9 ; '
to cultural, as well as individual differences (see Technical

tdacher
. ( . . ' )

Reporg #2).

d -

-

The techniques used in the training and an overview of the staff
[3 N \/“~ R

ies of student motivat{gﬁ are presented in Technical.Report_#6. ‘Reports

of the studies undestaken by, or involving, the KEEP teachers &hring
. . \ N )
1972-73 are presented in Technical Reports #8-16. In Technical Report #35,
. ¥ ) . N
we preseng'an ove:fll evgaluation of the 1972-73 program year.

- 5

.




Assembling The People

\ * . .

Recruitment of-staff followed a normal pattern. Announéement of
vacancies. was pxa%eq in puhlic schools and in the local newspapers. The
teaching staff (their title, "Educational Specialists [ES]" reflects the

\wide range of their tasks) was composed 4in the initial years'of'ali c%rt-
\

ified teachers, ranging from 1 to 15 years of experience in- elementary

education. A principal criterion of selection was an.evaluative orien-
. . ~ e :

tation to teaching and education, rather than, for example, commitment

or expertise in some€ phase of education or a particular program or A

approach. ‘
!

The selection of students was a more difficult task. We intended ’

o have a class representative of a "typical' kindergarten in the local
P - P :
) ' ] .o ¥ D
public schools of the Kalihi area. Administrative difficulties would -

have been created for’Iocal principals had we taken an already composeds '

. { ; N .
kindergarten from the nearby public schools, Thus, we had-to draw child-

»

ren from several catchment areas, while relydng on sampling techniquesmw

.make the’ class a/ representatibe ohe. A thoroﬁgh review of the selection

.procedure:is presented in Techn;cal Report #13. The initial claes was

composed of 12 makes and 16 females, 12 of: the 28 were known definitely

to have attended a preschool; half of the group had two or more siblings;

the average age was 62.5 months; only threeJ}ame from families without

someone in the father role; the majority had one -or both parents working;
- .

the maJority of fathers were semi—skilled or skilled Worke;s, and approx-

: imately half the parents had less than a high school education.
<4 ¢/
,Other Research . S

) . .
- . . .
22T J g . < g
2 / ) )
. . ’ -
/

Our investigations of teacher training'had immediate implications

/ _ i . .

. _ " 1n
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"and effects on the Demonstration School. Other research effBrts-conduct-

ed at KEEP have potential iﬁplications. A major area has Peen socio

-

linguistics; in particular, the development of a pérfqrmanéé.measure of a

'child's use of Standard English.

w
- " Other projécts,.repo;ted on in varidus Technical Repoits, address-

- ed the ffllowing topics: .
1. Facilitating retention through contextual findings; P
1\\\ A - 2, The teaching of English to HCE children; , ,

-t

3. The acquisition of plurality and tense by pidgin—spéaking

)

children;

ballr

4., The att;ibufional explanation of aéademic performance;

5. Obtaidin§ verbal responses from HA children; L

6. The relationship of sibling’caretaking to ‘attentiveness to a

peer tutor; - angd

-

7. The ‘development of the Standafd'English“Répétition Test,

-
3 LR »
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